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1. INTRODUCTION

ABSTRACT

This study examines the representation of NS/NNS terminology in language educa-
tion research using a corpus-based critical discourse analysis. The corpus consisted of
94 English-language journal articles published between 1994 and 2026. Quantitative
corpus techniques, including frequency, collocation, concordance, and semantic pros-
ody analyses, were integrated with Fairclough's three-dimensional critical discourse
analysis framework. The findings reveal four major patterns. First, over 70% of native
speaker occurrences are used descriptively without conceptual clarification, indicating
their naturalization within academic writing. Second, only 3.1% of the occurrences
explicitly challenge the traditional NS/NNS dichotomy. Third, a clear contradiction
exists between researchers' critical perspectives on native-speakerism and their con-
tinued use of conventional terminology in empirical reporting. Finally, only around
10% of the analyzed articles adopt alternative conceptual frameworks, demonstrating
that conceptual transformation remains limited. These findings indicate that academic
discourse functions not only as a site of critical reflection butalso as a mechanism for
reproducing native-speakerist ideology. The study highlights the need for greater crit-
ical language awareness, more inclusive terminology, and institutional support to ad-
vance the decolonization of English language education.

ABSTRAK

Penelitian ini bertujuan menganalisis representasi terminologi NS/NNS dalam
penelitian pendidikan bahasa menggunakan pendekatan analisis wacana kritis ber-
basis korpus. Korpus penelitian terdiri atas 94 artikel jurnal berbahasa Inggris yang
diterbitkan pada periode 1994-2026. Teknik linguistik korpus secara kuantitatif, meli-
puti analisis frekuensi, kolokasi, konkordansi, dan prosodi semantik, diintegrasikan
dengan kerangka analisis wacana kritis tiga dimensi Fairclough. Hasil penelitian
menunjukkan empat temuan wtama. Pertama, lebih dari 70% kemunculan istilah na-
tive speaker digunakan secara deskriptif tanpa penjelasan konseptual, yang menun-
jukkan proses naturalisasi dalam penulisan akademik. Kedua, hanya 3,1% kemuncu-
lan istilah tersebut yang secara eksplisit menentang dikotomi NS/NNS tradisional.
Ketiga, terdapat kontradiksi yang jelas antara perspektif kritis peneliti terhadap na-
tive-speakerism dan penggunaan terminologi konvensional dalam pelaporan hasil
penelitian. Keempat, hanya sekitar 10% artikel yang mengadopsi kerangka konseptual
alternatif, sehingga menunjukkan bahwa transformasi konseptual masih sangat
terbatas. Temuan ini menunjukkan bahwa wacana akademik tidak hanya menjadi ru-
ang refleksikritis, tetapi juga berfungsi sebagai mekanisme reproduksiideologi native-
speakerism. Oleh karena itu, diperlukan peningkatan kesadaran bahasa kritis,
penggunaan terminologi yang lebih inklusif, serta dukungan kelembagaan untuk
mendorong dekolonisasi pendidikan bahasa Inggris.

The dominance of the native speaker (NS) paradigm has long shaped the epistemological foundations of
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English language teaching (ELT) worldwide. Within this paradigm, native speakers are traditionally re-
garded as the ideal linguistic model and the ultimate benchmark of English proficiency, while non-native
speakers (NNS) are frequently positioned aslinguistically deficient or inherently less competent. This ideol-
ogy extends beyond language proficiency to influence perceptions of teaching ability, professional credibil-
ity, and cultural authenticity, creating an unequal hierarchy between native and non-native English users
(Yazan & Rudolph, 2018). Consequently, the notion of "perfect English" has become closely associated with
native speaker identity rather than communicative competence, despite increasing evidence that English
functions as a global language used predominantly by multilingual speakers (Jenkins, 2006). The persistence
of this paradigm has contributed to discriminatory attitudes in language education by reinforcing unrealistic
linguistic expectations and privileging particular social identities over actual pedagogical expertise (Ortega,
2014).

The ideological foundation of native-speakerism is deeply embedded in colonial and Western-centric
systems of knowledge production. Rather than representing a purely linguistic distinction, the NS/NNS di-
chotomy reflects historical power relations that position Western language, culture, and educational tradi-
tions as inherently superior to those of other societies. Holliday (2018) argues that native-speakerism perpet-
uates unequal power structures by legitimizing discriminatory assumptions regarding language ownership
and educational authority. Similarly, Khany et al. (2024) demonstrate that native-speakerist discourse con-
structs hierarchical relationships between native and non-native speakers by naturalizing the superiority of
Western linguistic and cultural norms while concealing their social and ideological origins. Such discourse
transforms historically constructed inequalities into seemingly objective standards, thereby sustaining lin-
guistic injustice within educational institutions and academic communities.

The influence of native-speakerism extends far beyond theoretical debates, shaping multiple dimen-
sions of educational policy and classroom practice. One of its most visible manifestations appears in teacher
recruitment systems, where native speakers are often preferred regardless of pedagogical qualifications or
teaching experience. Research conducted in Thailand illustrates that native-speakerism continues to influ-
ence institutional hiring policies, language curricula, and cultural teaching models, resulting in systematic
disadvantages for qualified non-native English teachers (Sameephet, 2025). Beyond employment practices,
linguistic discrimination also affects teachers' professional identities by intersecting with race, ethnicity, gen-
der, culture, and broader sociopolitical structures. As a result, many non-native English teachers experience
emotional pressure, identity conflict, and reduced professional confidence despite possessing strong peda-
gogical competence (Nigar et al., 2025). These findings demonstrate that native-speakerism functions not
merely as a linguistic preference but as a broader mechanism of social inequality.

Over the pasttwo decades, numerous scholars have challenged the conceptual validity of the native
speaker construct and questioned its continued relevance in contemporary Englishlanguage education. The
expansion of English as an International Language (EIL), English as a Lingua Franca (ELF), and Global Eng-
lishes has significantly weakened the assumption that native speakers should remain the sole linguistic au-
thority. Scholars increasingly argue that multilingual users represent the contemporary reality of English
communication, making the traditional NS/NNS distinction theoretically inadequate and pedagogically
problematic (Jenkins, 2006; Ortega, 2014). Nevertheless, despite extensive criticism, the ideology of native-
speakerism has proven remarkably resilient. Holliday (2015) cautions againstassumingthat the problem has
already been resolved, emphasizing that declarations of the NS/NNS dichotomy's disappearance may ob-
scure its continued influence within educational institutions and scholarly discourse.

Although the ideological assumptions surrounding the NS/NNS distinction have been widely de-
bated, an important gap remains in existing research. Most previous studies have focused on teachers, learn-
ers, recruitment practices, or institutional policies, while comparatively little attention has been given to the
language practices of researchers themselves. This omission is particularly significant because researchers
play a central role in constructing, legitimizing, and disseminatingacademic knowledge. If scholars continue
to employ native-speaker terminology uncritically, academic publications may inadvertently reproduce the
very ideology they seek to challenge. Therefore, examiningresearchers' discourse is essential for understand-
ing whether contemporary scholarship genuinely reflects critical perspectives on linguistic equality or con-
tinues to reinforce traditional native-speaker assumptions.

Recent evidence provided by Luo et al. (2026) highlights the magnitude of this unresolved problem.
Their corpus-based investigation reveals that more than seventy percent of occurrences of the term native
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speaker in academic journal articles are used descriptively without operational definition or critical reflec-
tion. Furthermore, only 3.1% of these occurrences explicitly challenge the NS/NNS dichotomy, while ap-
proximately ten percent of the analyzed articles adopt alternative conceptual frameworks capable of replac-
ing the traditional terminology. These findings reveal a striking contradiction between researchers' stated
theoretical opposition to native-speakerism and their continued reliance on its language in academic writing.
Such inconsistency suggests that ideological reproduction may occur unconsciously through routine linguis-
tic practices, thereby reinforcing native-speakerism within scholarly communication even among researchers
who advocate more inclusive perspectives.

Building upon these concerns, the present study seeks to investigate how the concepts of native
speaker and non-native speaker are represented within contemporary academic discourse and what ideolog-
ical positions are embedded in their usage. Rather than examining classroom interactions or institutional
policies, this research focuses specifically on published scholarly texts, recognizing academic discourse as an
influential site where linguistic ideologies are produced, negotiated, and reproduced. To achieve this objec-
tive, the study employs a corpus-based critical discourse analysis that combines quantitative corpus linguis-
tic techniques with qualitative interpretation based on Fairclough’s (2003) critical discourse framework. This
integrated methodological approach enables a systematic examination of lexical patterns while simultane-
ously uncovering the broader ideological meanings underlying researchers' language choices (Baker &
Levon, 2015; Luo et al., 2026).

The significance of this study lies in both its theoretical and practical contributions. Theoretically, it
advances critical scholarship by demonstrating how academic discourse itself may function as a mechanism
for reproducing monolingual and native-speakerist ideologies despite increasing calls for linguistic inclusiv-
ity. It further contributes to the development of corpus-assisted critical discourse analysis by integrating
large-scale linguistic evidence with contextual ideological interpretation. Practically, the findings are ex-
pected to support ongoing efforts toward terminological reform and encourage the adoption of more inclu-
sive conceptual frameworks, such as trans-speakerism, which moves beyond the traditional NS/NNS di-
chotomy and recognizes the dynamic identities of multilingual English users (Hiratsuka, 2025). In addition,
the study is expected to strengthen critical language awareness among researchers, teacher educators, and
language professionals, thereby contributing to more equitable and socially just practices in English language
education (Nigar et al., 2025; Yazan & Rudolph, 2018).

2. THEORETICAL FRAMEWORK AND HYPOTHESES

Native-Speakerism

Native-speakerism is an ideology in language education that regards native speakers as the ideal model for
English language teaching in terms of linguistic competence, pronunciation, cultural knowledge, and teach-
ing methodology. This concept was introduced by Holliday (2006), who argued that native-speakerism es-
tablishes a hierarchy between native English-speaking teachers and non-native English-speaking teachers,
often resulting in discrimination in teacher recruitment and educational practices. Within the field of applied
linguistics, this ideology has increasingly been challenged because it overlooks the reality that English has
evolved into an English as an International Language (EIL) and an English as a Lingua Franca (ELF), where
the majority of English users are non-native speakers. Consequently, teaching quality is no longer deter-
mined by native-speaker status but rather by pedagogical competence, professionalism, and the ability to
foster effective intercultural communication.

Corpus-Based Critical Discourse Analysis (CBCDA)

Corpus-Based Critical Discourse Analysis (CBCDA) is a research approach that integrates corpus linguistics
with Critical Discourse Analysis (CDA) to identify linguistic patterns while simultaneously uncovering
power relations, ideological structures, and social representations embedded within discourse. This ap-
proach employs corpus linguistic tools, including word frequency analysis, collocation, keyword analysis,
and concordance, making discourse analysis more systematic, objective, and supported by empirical evi-
dence derived from large-scale textual datasets. According to Baker & Levon (2015), the integration of quan-
titative corpus linguistic techniques with the qualitative interpretation of CDA enables researchers to identify
hidden linguistic patterns and explain how languageis used to reinforce or challenge social dominance, iden-
tity, and ideology across various contexts, including media, political, and academic discourse.
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Academic Discourse

Academic discourse refers to the distinctive use of language within academic settings to construct, communi-
cate, and sustain scholarly knowledge through various forms of communication, such as journal articles,
theses, conference presentations, and academic discussions. It is characterized by formal language, logical
argumentation, empirical evidence, and rhetorical conventions that vary across academic disciplines. Xiao
(2011) argued that academic discourse functions not only as a medium for conveying information but alsoas
a means of constructing academic identity, establishing scholarly credibility, and building relationships be-
tween writers and readers through rhetorical strategies such as hedging, stance, and engagement. Therefore,
mastery of academic discourse is considered an essential competency for students and researchers in pro-
ducing high-quality scholarly work that meets the expectations of the international academic community.

Language Education

Language education is a field of study and professional practice that focuses on the learning, teaching, and
acquisition of first, second, and foreign languages to develop learners' communicative competence, literacy,
and critical thinking skills. Language education extends beyond the mastery of grammar and vocabulary by
incorporating social, cultural, pragmatic, and communicative dimensions that enable individuals to use lan-
guage effectively in diverse contexts. According to Swartz (2013), the development of language education
has been influenced by shifts in educational paradigms, ranging from structural approaches to communica-
tive and task-based approaches, particularly Task-Based Language Teaching (TBLT), which places learners
at the center of the instructional process. In the era of globalization and digitalization, language education
hasincreasingly emphasized the development of intercultural communicative competence and learners' abil-
ity to utilize digital technologies effectively in language learning.

3.RESEARCH METHOD

This study employed a corpus-based critical discourse analysis (CDA) design to examine the ideological rep-
resentation of the concepts native speaker (NS) and non-native speaker (NNS) in academic discourse. The
research integrates quantitative corpus linguistics with Fairclough's three-dimensional framework of critical
discourse analysis to investigate both linguistic patterns and their underlying ideological meanings. The an-
alytical procedure followed the seven-stage model proposed by Brown (2025), consisting of discourse selec-
tion, data localization and preparation, contextual exploration, text coding, external analysis, internal analy-
sis, and interpretation. This mixed analytical design enables the study to identify recurring lexical patterns
while simultaneously explaining how those patterns contribute to the construction and reproduction of na-
tive-speakerist ideology in scholarly publications.

The research corpus comprised 94 journal articles in the fields of language education and applied
linguistics published in reputable indexed international journals between 1994 and 2026. Articles were se-
lected using purposive sampling based on three inclusion criteria: (1) the article was written in English, (2) it
explicitly contained the terms native speaker and/or non-native speaker, and (3) it focused on topics related
to English language teaching, applied linguistics, or language education. To facilitate comparative analysis,
the corpus was organized into several strata according to publication period, journal type, and author affili-
ation following corpus stratification principles proposed by Biber (1994). This corpus structure allowed the
study to identify patterns of terminology use across different publication contexts and temporal periods.

The analysis was conducted in two complementary phases. The first phase employed quantitative
corpus-based techniques to identify the distribution and linguistic behavior of the target terms. This stage
included frequency analysis, keyword analysis using log-likelihood ratio statistics, collocation analysis with
a five-word window span employing Mutual Information (MI) and log-likelihood measures, concordance
analysis, and semantic prosody analysis to determine the evaluative meanings surrounding the NS/NNS
terminology. The second phase involved qualitative critical discourse analysis using Fairclough’s (2003)
three-dimensional framework. At the textual level, vocabulary choices, grammatical patterns, and textual
organization were examined; at the discursive practice level, attention was given to discourse production,
intertextuality, and contextual interpretation; while the sociocultural practice level explored how broader
institutional, historical, and ideological contexts shaped the representation of native-speakerism within aca-
demic discourse.

To ensure the trustworthiness of the findings, this study adopted several strategies to enhance valid-
ity and reliability. Methodological triangulation was achieved by integrating quantitative corpus analysis
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with qualitative critical discourse analysis, allowing linguistic evidence to be interpreted within its broader
ideological context (Baker & Levon, 2015). Reliability was strengthened through inter-coder agreement,
which reached 87 %, indicatinga high level of coding consistency (Krippendorff, 2019). Furthermore, an audit
trail documenting every stage of data collection and analysis was maintained to improve transparency and
replicability. Peer debriefing and continuous researcher reflexivity were also implemented throughout the
research process to minimizeinterpretive biasand ensure that the analysis remained theoretically grounded
and methodologically rigorous.

4.DATA ANALYSIS AND DISCUSSION
Naturalization of Native and Non-Native Speaker Terminology in Academic Discourse

The corpus analysis reveals that the concepts of native speaker (NS) and non-native speaker (NNS)
remain deeply embedded in contemporary language education research. More than 70% of the occurrences
of the term native speaker are used descriptively without any operational definition, conceptual clarification,
or critical discussion (Luo et al., 2026). This finding suggests that the terminology has become normalized
within academic writing to the extent that researchers frequently employ it as a self-evident category. Rather
than functioning as analytically defined constructs, the labels are treated as conventional descriptors that
require no explanation, indicating that native-speakerist assumptions have been institutionalized through
academic genre conventions. The routine use of these categories demonstrates how linguistic ideologies can
become embedded within scholarly communication, where repeated usage gradually transforms historically
constructed concepts into seemingly objective and unquestionable classifications.

Collocation and semantic prosody analyses further reinforce this pattern of normalization. The term
native speaker consistently co-occurs with positive evaluative expressions such as ideal, model, standard,
authentic, and gold standard, whereas non-native speaker frequently appears alongside terms including
learner, limited, deficient, and problematic (Luo et al., 2026). These recurring lexical associations indicate that
academic discourse implicitly constructs native speakers as the preferred linguistic norm while simultane-
ously positioning non-native speakers as deviations from that norm. Such evaluative patterns are rarely ex-
pressed explicitly but emerge through repeated lexical combinations that collectively shape readers' percep-
tions. These findings support previous research by Khany et al. (2024), who argue that native-speakerism
produces hierarchical relationships by presenting Western linguistic identities as naturally superior. Similar
discursive mechanisms have also been identified in English language teaching institutions, where promo-
tional materials reinforce stereotypes of native-speaker superiority through carefully selected linguistic and
visual representations (Guo, 2024).

Limited Discursive Resistance to Native-Speakerism

Although criticism of native-speakerism has become increasingly visible in the scholarly literature,
the findings demonstrate that explicit resistance within academic discourse remains extremely limited. Only
3.1% of all occurrences of the term native speaker explicitly challenge, question, or reject the traditional
NS/NNS dichotomy (Luo et al., 2026). This remarkably small proportion indicates that critical awareness has
not yet translated into widespread changes in academic writing practices. While many scholars acknowledge
the conceptual limitations of the native speaker construct, the terminology itself continues to be reproduced
with minimal reflection, suggesting that ideological change has progressed more rapidly at the theoretical
level than at the level of linguistic practice. This observation is consistent with (Holliday’s (2015) argument
that native-speakerism continues to persist despite repeated scholarly criticism.

The concordance analysis provides additional insight into where resistance actually occurs. Critical
discussions of native-speakerism are predominantly located within literature review and discussion sections,
where authors explicitly engage with theoretical debates regarding linguistic inequality and language ideol-
ogy. However, in sections devoted to research methodology, participant description, data presentation, and
empirical analysis, the same researchers frequently revert to conventional NS/NNS terminology without
qualification or critique (Luo et al., 2026). This inconsistency suggests that the critical perspective adopted at
the theoretical level often disappears when researchers report empirical findings. Similar patterns have also
been identified beyond academic publishing. Research examining English-language content on TikTok
demonstrates that both first-language and second-language speakers continue to reproduce native-speaker-
ist assumptions through multimodal discourse, illustrating how these ideologies remain influential across
both scholarly and digital communication environments (Marino, 2026).
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Contradictions Between Ideological Position and Discursive Practice

One of the most significant findings emerging from this study is the existence of a clear contradiction
between researchers' ideological positions and their actual language practices. Many scholars who explicitly
criticize native-speakerism continue to employ the NS/NNS terminology throughout their empirical anal-
yses, participant descriptions, and research reporting (Luo et al., 2026). This contradiction reveals a substan-
tial gap between theoretical commitment and discursive behavior, indicating that ideological awareness
alone is insufficient to transform established academic conventions. The persistence of these terms suggests
that native-speakerist discourse has become so deeply institutionalized that even researchers who con-
sciously oppose the ideology may unintentionally reproduce it through routine scholarly writing. Conse-
quently, academic discourse simultaneously functions as a space of critique and a mechanism for maintain-
ing existing linguistic hierarchies.

Fairclough’s (2003) three-dimensional framework provides a useful explanation for this phenome-
non. At the textual level, repeated references to native speaker and non-native speaker carry implicit existen-
tial and evaluative assumptions that are rarely questioned by either authors or readers. At the level of dis-
cursive practice, repeated citation and replication of previous studies reinforce these categories as standard
academic terminology. Finally, at the sociocultural level, broader institutional traditions within English lan-
guage education continueto legitimize native-speakerist classifications despite growing criticism. As aresult,
native-speakerism is reproduced not only through explicit ideological statements but also through ordinary
linguistic choices that appear neutral and objective. This finding supports Luo et al. (2026) argument that
academic discourse itself has become a significant site of ideological reproduction rather than merely a plat-
form for challenging existing inequalities.

Limited Adoption of Alternative Conceptual Frameworks

The analysis also reveals that the transition toward more inclusive conceptual frameworks remains
relatively limited. Only approximately 10% of the analyzed journal articles employ alternative terminology
intended to replace the traditional NS/NNS distinction (Luo et al., 2026). Although this finding demonstrates
that new perspectives have begun to emerge, the overwhelming majority of researchers continue to rely on
conventional labels inherited from earlier language teaching traditions. This limited adoption suggests that
paradigm changeis occurring gradually rather than systematically, with institutional norms and disciplinary
conventions continuing to constrain conceptual innovation. Consequently, even studies that explicitly criti-
cize native-speakerism frequently reinforce the traditional dichotomy through their methodological descrip-
tions and participant classifications.

Among the relatively small number of studies adopting alternative frameworks, researchers employ
expressions such as multilingual speaker, L2 user, English user, and global speaker of English to
acknowledge the dynamic and multilingual realities of contemporary English communication (Hiratsuka,
2025). Nevertheless, these alternative designations are often used inconsistently alongside the conventional
NS/NNS terminology within the samearticle, indicating anincomplete transition rather than a comprehen-
sive conceptual shift (Luo et al., 2026). This pattern reflects what may be described as an emerging process of
recontextualization, in which new theoretical perspectives coexist with long-established linguistic conven-
tions. Similar tendencies have been observed in digital communication, where Jeong et al. (2022) report that
social media platforms continue to construct the native speaker as the preferred linguistic model despite
increasing recognition of multilingual English users. Overall, the findings suggest that while resistance to
native-speakerism is gradually expanding, substantial institutional and discursive barriers continue to hin-
der the widespread adoption of more inclusive language frameworks.

Table 1. Summary of Major Findings on Native-Speakerism in Academic Discourse
Findings Quantitative Evidence Implications

Dominance and naturaliza- More than 70% of occurrences are Native-speaker categories have become natu-
tion of NS/NNS terminol- used without definition or critical dis- ralized through academic genre conventions

ogy cussion and routine scholarly practice.

Limited discursive re- Only 3.1% of occurrences explicitly —Critical awareness has not yet produced sub-

sistance challenge the NS/NNS dichotomy stantial changes in researchers'language prac-
tices.

Contradiction between ide- Researchers who criticize native- Academic discourse simultaneously chal-
speakerism continue to use NS/NNS
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ological stance and lan- terminology uncritically lenges and reproduces native-speakerist ide-
guage practice ology.

Limited adoption of alter- Only around 10% of articles adopt al- Paradigm transformation remains con-
native conceptual frame- ternative terminology strained by established disciplinary conven-
works tions and institutional norms.

The findings of this study demonstrate that native-speakerism remains deeply embedded within
contemporary language education research despite decades of scholarly criticism. The continued dominance
of the native speaker (NS) and non-native speaker (NNS) terminology indicates that these categories have
evolved beyond simple linguistic descriptors into institutionalized conceptual frameworks that shape aca-
demic discourse. The finding that more than seventy percent of the occurrences of native speaker appear
without operational definition or critical reflection suggests that these terms have become normalized
through routine scholarly practice. Rather than being consciously selected theoretical constructs, they func-
tion as taken-for-granted categories that authors assume readers will readily understand. This pattern sup-
ports Tupas (2022) argument that native-speakerism represents a continuation of colonial structures within
English language teaching rather than merely a linguistic classification. Although formal colonialism has
ended, its ideological infrastructure continues to influence knowledge production, educational policies, and
professional identities. Consequently, academic discourse itself becomes an important mechanism through
which colonial assumptions regarding language ownership and linguistic authority continue to circulate.
These findings also reinforce Khany et al. (2024), who argue that native-speakerist discourse naturalizes hi-
erarchical relationships by presenting Western linguistic norms as inherently superior while concealing their
historical and ideological origins.

The persistence of native-speakerism can also be explained by the influence of institutional norms
and academic genre conventions. Scientific writing emphasizes consistency, standardization, and compara-
bility, encouraging researchers to employ familiar terminology thathaslong been accepted within the disci-
pline. As a result, the NS/NNS distinction is frequently reproduced because it provides an efficient descrip-
tive framework rather than because researchers consciously support its ideological implications. Holliday
(2006) argues that the routine use of these expressions reveals how the English language teaching profession
conceptualizes itself, where deeply embedded assumptions often operate below the level of conscious aware-
ness. The present findings strongly support this perspective because the descriptive use of native-speaker
terminology occurs even among scholars who explicitly criticize native-speakerism elsewhere in their arti-
cles. Such evidence suggests that disciplinary conventions exert considerable influence over researchers' lin-
guistic choices, making conceptual transformation substantially more difficult than theoretical disagreement
alone.

From a sociological perspective, the resilience of native-speakerism can further be interpreted
through Bourdieu's concept of doxa, referring to beliefs that become accepted as natural and therefore escape
critical examination. The contradiction identified between researchers' ideological positions and their lin-
guistic practices illustrates how native-speakerism has become embedded within the tacit assumptions gov-
erning academic communication. Researchers may consciously reject the ideology while simultaneously re-
producing it through ordinary language choices because the terminology itself has become institutionalized
within research traditions. Fairclough’s (2003) critical discourse framework provides a complementary ex-
planation by emphasizing that ideology operates most effectively when embedded within routine discursive
practices rather than explicit political statements. Consequently, repeated references to native speaker and
non-native speaker function not merely as descriptive labels but as discursive resources carrying implicit
assumptions about legitimacy, authority, and linguistic competence. This explains why native-speakerism
continues to persist despite increasing theoretical recognition of multilingualism and Global Englishes.

Perhaps the most important contribution of the present study is its identification of a substantial
contradiction between theoretical commitment and actuallanguage practice. The corpus analysis reveals that
researchers who explicitly criticize native-speakerism frequently continue using NS/NNS terminology in
participant descriptions, methodological explanations, and empirical reporting. This inconsistency suggests
that academic discourse simultaneously functions as both a site of resistance and a mechanism of ideological
reproduction. Luo et al. (2026) similarly argue that scholarly publications often reproduce native-speakerist
assumptions through the very language used to criticize them, creating a form of ideological circularity. Ra-
ther than completely dismantling the traditional paradigm, critical scholarship inadvertently reinforces its
legitimacy by repeatedly reproducing its central conceptual categories. This finding highlights an important
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limitation of contemporary language education research, namely that conceptual critique does not automat-
ically produce corresponding changes in discursive practice.

The implications of this contradiction extend beyond academic publishing into broader educational
systems and professional practice. Academic literature frequently serves as an authoritative reference for
curriculum development, teacher education, language assessment, and institutional recruitment. Conse-
quently, when scholarly publications continue employing the NS/NNS distinction without critical reflection,
educational institutions may interpret these categories as legitimate professional standards. Evidence from
Thailand demonstrates that native-speakerism continues to influence curriculum implementation and
teacher recruitment, with many institutions maintaining strong preferences for teachers from traditionally
English-speaking countries regardless of pedagogical expertise or professional experience (Sameephet, 2025).
Such practices also reinforce the dominance of American and British English while limiting broader ac-
ceptance of Global Englishes perspectives. Therefore, the reproduction of native-speakerist discourse within
academic publications has practical consequences that extend well beyond theoretical debate, influencing
educational decision-making at institutional and policy levels.

The findings also illustrate the significant psychosocial consequences associated with the continued
reproduction of native-speakerist ideology. Previous studies demonstrate that linguistic discrimination fre-
quently intersects with race, ethnicity, culture, gender, and broader sociopolitical identities, creating complex
emotional and professional challenges for multilingual teachers (Nigar et al., 2025). By positioning native
speakers as the implicit benchmark of linguistic legitimacy, academic discourse contributes to processes of
othering in which multilingual educators are evaluated according to their perceived distance from an ideal-
ized native-speaker norm. Holliday (2006) argues thatthese subtle forms of prejudice are particularly difficult
to eliminate because they operate through everyday language rather than explicit discriminatory policies.
The present findings reinforce this argument by demonstrating that apparently neutral academic terminol-
ogy carries implicit evaluative meanings capable of influencing professional recognition, teacher identity,
and perceptions of pedagogical competence. Thus, the consequences of native-speakerism extend beyond
terminology itself to affect the lived experiences of educators and learners worldwide.

The relatively limited adoption of alternative conceptual frameworks further indicates that paradigm
transformation remains at an early stage. Although approximately ten percent of the analyzed articles
adopted expressions such as multilingual speaker, L2 user, or global speaker of English, these alternative
labels frequently coexisted with the traditional NS/NNS terminology within the same publication. Such in-
consistency suggests that researchers increasingly recognize the limitations of native-speakerism but have
not yet fully integrated alternative perspectives into their research practices. Hiratsuka (2025) concept of
trans-speakerism represents one promising direction because it conceptualizes language users as dynamic
multilingual individuals rather than categorizing them according to fixed native or non-native identities.
Nevertheless, the present findings indicate that meaningful conceptual change requires more than replacing
terminology; it also requires transforming the institutional assumptions and disciplinary conventions that
continue to privilege native-speaker classifications within scholarly communication.

Overall, this study highlights the urgent need for a more comprehensive process of decolonizing
language education research. Decolonization should not be understood merely as adopting new terminology
but as critically re-evaluating the historical, political, and ideological foundations that continue to shape Eng-
lish language teaching and applied linguistics. Tupas (2022) argues that native-speakerism remains closely
connected to contemporary forms of coloniality, while Sameephet (2025) advocates integrating Global Eng-
lishes perspectives into teacher education and curriculum development to promote greater recognition of
linguistic diversity. In addition, strengthening critical language awareness among researchers is essential to
ensure that theoretical commitments are consistently reflected in academic writing practices. Future research
should therefore continue examining researchers' own discursive choices across different disciplinary con-
texts, while educational institutions should reconsider recruitment criteria, language policies, and teacher
education curricula that continue privileging native-speaker identities over demonstrated pedagogical ex-
pertise. Journal editors and reviewers may also contribute by encouraging authors to justify their terminol-
ogy more explicitly and to adopt inclusive conceptual frameworks whenever appropriate. Collectively, these
efforts would support the gradual transformation of academic discourse from a site of ideological reproduc-
tion into a platform that actively promotes linguistic equity and greater recognition of multilingual realities
in contemporary English language education.
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5. CONCLUSION, IMPLICATION, SUGGESTION, AND LIMITATIONS

This study examined the representation of the native speaker (NS) and non-native speaker (NNS) concepts
in academic discourse through a corpus-based critical discourse analysis of 94 journal articles published be-
tween 2000 and 2026. The findings indicate that native-speakerism remains deeply embedded in contempo-
rary language education research. More than seventy percent of the occurrences of native speaker were used
descriptively without conceptual clarification, while explicit resistance to the traditional NS/NNS dichotomy
appeared in only a small proportion of the corpus. The analysis also revealed a significant contradiction
between researchers' critical positions and their actual language practices, as many scholars who theoretically
reject native-speakerism continue to employ the same terminology uncritically in methodological and em-
pirical sections. Furthermore, the adoption of alternative conceptual frameworks remains limited, suggesting
that meaningful paradigm change has yet to occur within mainstream academic discourse.

Theoretically, this study contributes to the growing body of research on native-speakerism by
demonstrating that academic discourse functions not only as a space for critical reflection but alsoas a mech-
anism through which linguistic ideologies are reproduced. Methodologically, the integration of corpus lin-
guistics and critical discourse analysis provides a comprehensive approach for examining ideological pat-
terns in large-scale academic texts. Nevertheless, this study is limited to English-language journal articles
and textual analysis, without investigating researchers' motivations or discursive practices through direct
interaction. Overall, the findings suggest that overcoming native-speakerism requires more than conceptual
criticism; it demands consistent changes in academic language practices, institutional norms, and scholarly
conventions to promote a more equitable, inclusive, and multilingual understanding of English language
education.

Based on the findings, researchers are encouraged to critically evaluate the terminology they employ
in scholarly publications and to adopt more inclusive conceptual frameworks that better reflect the multilin-
gual realities of English language use. Teacher education institutions should strengthen critical awareness of
native-speakerism, Global Englishes, and linguistic diversity within curriculum and professional develop-
ment programs. In addition, policymakers should review language policies, teacher recruitment criteria, and
professional standards to ensure that pedagogical competence and professional expertise are prioritized over
assumptions related to native-speaker identity. Journal editors and reviewers alsohave an important role in
encouraging clearer conceptual definitions and more inclusive terminology in academic publications.

Future research should expand the scope of investigation by examining native-speakerism across
different educational contexts, communication modes, and geographical regions. Comparative and longitu-
dinal studies could provide a deeper understanding of how academic discourse evolves over time, while
qualitative investigations involving interviews with researchers may reveal the underlying factors influenc-
ing their linguistic choices. Moreover, intervention-based studies evaluating the effectiveness of alternative
conceptual frameworks, such as trans-speakerism and Global Englishes approaches, would provide valuable
evidence for supporting the ongoing decolonization of English language education and the development of
more equitable scholarly and educational practices.
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